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iBSIBBCT 

In 1972^ the Stadent Coanseling Center at Illinois 
State University initiated a paraprofessional prograa to assist 
stadents of the university in see ting their needs. This paper 
discusses the role, selection process, training, and supervision of 
the 72 undergraduate students currently employed in the progras. The 
general role of these paraprofessionals includes peer counseling, 
information, and referral duties. Additionally,, each student is 
assigned to vork in a progras area in either the Student Counseling 
Center or the icadenic Adviseaent Center. In-service training for the 
paraprofessionals begins vith a three-day workshop in the Spring 
senester and another in the Fall prior to the beginning of the second 
year. During the acadenic year, this training is conducted through a 
university class, "Student idvisor Laboratory", for vhich each 
participant receives three credit hours. The author discusses several 
critical elements vhich nust be developed and maintained in such a 
paraprofessional program, (iuthor) 
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SeUction and Initial Training of the 
. Paraprofestional 

R« James Clack 

Zilinoiii State Itoiviraity ' ' ^ 

In 1972, the Student Counseling Center at Illinois State Oniyersity 
initiated a paraprpfessiiraal program to assist students of the university 
in neetii^ thair needs, the role of the fisraprofessional defined as 
beif« a peer counselor, a source of infOTMtion pertaining co the cai^us , 
it^s operation rule% and procedures, and beliig a referral «gMt tot otiher 
eanptts and coowmity agents. . The paraprofessionals are housed In University 
residence halls; however, they have no^obligation or duties pertaining to 
the nanagement function of the residence halls. 4II selection, training, 
siqpervislon and s^port of ^the paraprofessionals is the responsibility of 
the Student Counseling Center. Currently, 72 undergraduate students ue. 
enployed in the ptLr^professipnal role. Pay for the paraprofessionals is 
;equivalent to the cost of room and board for one academic year and is paid 
every two ueeks in the form of checks. . . .\ . . 

The role of the. paraprofessional is divided into two Mjor. areas, # 
general role and a program role. The general role includes the peer counseling 
information, and referral duties lAich the' parapro is trained to make avail- 
able to •XS9 fellow student. AdditlofMlly, each parepro is assigned to work 
in a program area in either the Student Counseling Center or the Academic 
Advisement Center. Sample program roles include parapros serving as peer 
advisors in the Academic, Advisement process, as small group facilitators in 
Counseling Center outreach programs such as interpersonal skills workshops, 
himao sexuality seminars, black*white relations groups and a/rariety of 
vocational exploration and life planning 'workshops. 



Over the three years of program operation^ the criteria used in the 
aelection of paraprofeasionals has evolved. Currently, six major criteria 
are applied in the selection of paraprofeasionals: interpersonal skills, 
motivation, entrepreneur orientation, grade point a^^rage, year in school, 
and flexibility and acceptance of different life styles. 

' The selection process for paraprofessionals is as follows. Students 
are requested to apply and to have three personal ikconoien^tions fomarded 
to the selection coiamittee. Ihe application forin includes demographic data, 
previous tiork experiences, previous orj^nisational iiiembershlps and respon* 
sibilities, and questions regarding motivation and skill applicants see 
themselves having. Each applicant is then interviewed by a pair of current 
paraprofessionals. This initial interview is for evaluation purposes and 
also to clarify the description and requirements for applicants. The inter* 
view includes a role playing situation for the purj^ose of assessing the 
applicant's interpersonal and helping skills. '^At the conclusion of this 
session, the interviewers complete an evaluation and "rating form and forward 
it to the selection coonittee lAich is composed of three paraprofessionals 
and three Counseling Center staff. The committiBie' then evaluates the appli-* 
cations, recommendations and first interview evaluations. The number of 
prospective employees is then reduced to approximately twice the number 
needed for the coming year. • ' . - . ^ 

The next step in the selection process is small' group interviews and 
individual interviews with a professional staff maoBber for each of the 
remaining applicants. Three hour small group sessions with about 'ten 
applicants per group are held. The purpose of this experience is to further 
evaluate interpersonal skill, flexibility, and ability to fut^tion in small 
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group settings* Hie groups are coaled by trained graduate students While 
a staff meoiber observes for evaluative purposes and completer an evaluation 
form for each participant* Each applicant then has a 30 minute interview 
With a professional staff member of the Counseling Center^ who completes an 
evaluative form* 

Finally^ on the basis of applications, reconnendations, paraprofessionals' 
interview evaluation, group interview evaluation, and professional interview 
evaluation, the cennittee makes its final selections* 

Initial Training of the Paranrofessional : * - .:r;f»t' ^ , 

Newly selected paraprofessionals attend a three ^lay^jresidential jrorfcsh^ 
at the conclusion of the school year where they receive basic training in . 
information dissemination, referral procedures, and helping skills. They 
then Join the veteran parapros for five days pre^service training immediately 
prior to the start of the fall semester* 

InformaticKi and referral training is accomplished primarily through 
didactic iiqput by professional staff members, through small group discussions 
coodiining new with veteran paraprofessionals, and through reference to the 
S>A> Manual irtiich includes information covering over 150 campus and community 
resource agencies including contact and referral procedures* 

Peer counseling skills training is accomplished through the use of a 
microcounseling training paradigm* Using this training concept, parapros are 
instructed in the following skills: attending behavior, open«*ended responding, 
minimal client encouragement, paraphrasing and reflection of feeling, goal«* 
setting, and a sequence for decision«*making* This skill training is presented 
with a conceptual model of peer counseling which defines the helping process 
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•••ittitig otters to explore and define their situation or problem, state 
tlieir goals, and develop and isq^leoient a course of action. The major 
cooponants used in the training are skill descriptions, siodeling, video 
sisnlations, supervised role^playing, and feedback. Both professional staff 
and selected veteran paraprofessionals are used as trainer/si;^rvisors in 
this process* 

MMlty, ttttti^g ttiliiisg, the ipamproB participate in « growth group 
•J^rlencc strttctarcd to Msist Ches In evtluating. their strei«thi end 
weaknesees as helpers and to explore, and develop strategies for 
ifliproving as'helpers. 



r / ' Xn*s«ryiee TraiQliit^^ . r • 

of ParaprofetitioMlt . 

Francis B. LaFava 

III a larga scale pavaprofasslonal program^ in-service training and 
on-toii« oupervision play crucial roles. The fonwr provides for the 
continuing develops^nt of knouledlge and skills uhile supervision is the 
process vhich translates trainli^ into laproved behavioral effectiveness. 
In our program^ in-serv*ice training for paraprofessionals begins with a 
3-day workshop in the Spring siisiester «od «notlMr in the Vail prior to the 
beglimins of the school year. The objectives of these workshops are; 
(1) To oris;*.: new paraprofessionals to the Counseling Center; its broad 
objectives and their particular roles within organteation» and (2) 
to begin their skills .training in both individual and group helping skills. 
Details of these workshops have been discussed by the previous presenter. 

During the acad«9ic year» this training is conducted throng a 
.university class» Student Advisor Laboratory* for idiich each paraprofessional 
receives three credit hours for 'enrollment. Training emphasis in this course 
primarily relates to the paraprofessional *s general helping role* particularly 

\ " ^ ' * ^ t : / 1 : , "Ti J.^ , V ' " - ^ * 

such functions as information dissemination* referral training and crisis 
intervention. (A brief topical sylabus of the current course is attached to 

our handout). In addition* the approach utilised in the course allows for 

. ^ ' ' • " " y. tin,' , rij' u-' . ; ' ' 
continued skill development by usiflg the micro-counseling laboratory method. 

Content situations are selected from class input materials and from para- 

professionals personal experiences. 

In-service training related to the particular program area a parapro* 

fessional might be assigned (i.e.* outreach* career developmtnt* academic 

advisement, etc.) is accomplished in a different minu.. « Each professional 
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staff person Mspcnsible fbr^a-s^cific'^progrui ana conducts training of 
both his professional and paraprofessional staff together. This vay^ 
paraprofessionals are actively Involved in not only the delivery of a 
particular service » but in the planning and evaluation as veil. Skills 
and. relationships unique to that particular activity are developed coopera* 
tively betveen all levels of staff involved in the particular program. 
Supervision of the paraprofessional is built into the program format. 
Cohesiveness and a sense of involvement on the paraprofessionals part are 
easily developed in this training format. 

Perhaps the most crucial dimension of our system and certainly the 
most ^Ifficultt to develop is the professlonal**paraprofesslonal relationship 
relating to, the general peer counseling role. A professional staff person^ 
designated as a trainer /supervisor is delegated the responsibility for a 
group of paraprofessionals in a particular living area ^usually 6*9) • The 
professional staff persons role is to be both a resource person and a source 
of supervision for the paraprofessional 's informal peer counseling contacts* 
In addition^ it is hoped this relationship may also provide a helping context 
vhich the paraprofessional may utilise to work on his/her ovn personal growth 
issues. Finally^ it hopefully provides the professional staff person with 
some feedback about the current student environment; at least that segment 
vbich the paraprofessional coines in contact with. While this role is 
critical in terms of both training and daily coaminication, ic is also the 
most complex to develop and maintain. Such issues as gaining trust » lookit^ 
good in front of your professional supervisor, and so on, ail enter into 
this relationship. 
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In •mMVf, I vould like to suttfst that in « l«rg« paraprofessionftl 
progna, particularly one with wiltipla £unetiona aneh as ours, several 
critical eleaents nist be developed and aaintained through in-service 
trainii« and supervision. First, a system to, insure the continuing 

^ - * - * , . 

dtt^elbpMQt of panprofessioMls is esMntUl. A k«y eltkMiit of this 
cn-going developnent must bo a oystom of professionsl/psraprofessioiial 
rolatioMhip which can deal iiith tha parapnal deiralopMnt of individoal 
paraprofasaionala. Secondly, a netwocfc of ifnter-group co—unfcatione wet . 
be created to allov feedback euf f Icient to MaauM^'the ieqpact 't>f cdunaeliog 
activities and to conduct appropriata sopervision of Iwraprofessionel behavior « 
Without clear conceptions of responsibilities and lioes of eossntntcation, a 

multiple function large scale program can easily develop serious morale 

*, , , 

problems* 



STOOBm ADVISOR lABORATOtaY 
SnXABUS 

The. following topical areas ara daalt vlth in this courta: 

Basic Stnsnsioiu of Coiyunfty Mtntal Bsalth 

A briaf ascposura, throu^ lacturas and raading of tha currant Idaas and 
dlasnaions^ of ccwMtnlty nsntal haalth. Eavhasls Mil ba placed on tha 
rola of paraprofasslonals in Inproving sarvicas. 

Rola. Definition ano Functions of Student Advisors . 

Given the principles and goals of Mntal health agencies .in general as 

.^ri9L cpptaxt, discuesion of the Student Advisor role, its purpose and goals^ 
la pruaented. Ihls is designed to follow-up prarciBploynent workshop 
training in this'.araa,. , r / 

Basic Intarperspnal Helping Skills ^ j*^ 

A conceptual isodel and several- skills basic to affective helping inter • 
views are presented, nodeled and practiced via role playing experience. 
This is a oajor diaeneion of the. course, Approxiaately one*third to 
one«half of tha semester will be spent in skill developnent. 

Small Grov^ Leadership Techniques 

»' * » 

Several basic skills related to the leading of email groups for educa- 
tional or personal growth reasons are presented. In addition, some 
coomon group ^rMmlcs issues are reviewed. Practice leading groups 
under supervision is included. 

Crisis XnterventiGta 

The basic approaches to handling interpersonal crisis as wall as tha 
referral and support resources available are reviewed, slaulatad and 
practiced in role playing situationa* 

Suicide 

Basic principles of dealing with this specialised sitration of criais 
intervention ara dealt with. Current principles of suicide assessment 
and treatment are discussed and practiced in role playing situation. 

Depraaaion 

Basic elements of depression and helping reactions to deal .with depressed 
individuals ara discussed, simulated and role played. 

Environmental Assesement Techniques 

Skills in learning how to assess whether or not various elements of the 
Z.S.U. environment are contributing positively or negatively to student 
growth ara discussed. A written instrument is utilised to give Student 
Advisors practice in assessing elements. The instrument is used in their 
^ Job setting. i 
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Orut Idaeatioii 

Bfttie im<lerst«iidit« of behavioral tyiiptoM o£ yniw dnif osago and 
trainlns in appropriat* halpiag raaetioas to such bahavior. taphasis 
is on initial assastatnt and raaetion to aituations raawlting ttcm 
d&ng aisttaa. 

Caraar Davalopaant 

Olseuas tba >a«lc eoneaptual ft — ww ork og tba OowiMling Ctnter Otraar 
DavalopMnt Profraa. Faadliarization vita prograM soeli aa Lite Planning 
Woxfcabops, Caraar Dtvalopatnt Saadnars and Caraar Bsplocation Groopa in 
order to rafar students aecurataly to thasa sarvieas* 

BMMm Saxuality 

To davalop an «Maraness of basic eoneapta o£ luaan saxuality, tba 
general devalopottntal problans stndaats fn«^e in tba aamality area, 
and the teebniqnaa utilised to balp students deal with tbair sexual 
developMnt in a positive nanner* 

Hoaosexuality 

to develop an awarenest) of feoaoaaxuality and a sensitivity to atudanta 
concerned about their sexual identity* 

Acadealc Adviaeaent 

Use of the basic inforaetion necessary for Student Advisors to understaod 
university requiraaents, discuss acadaaic policy with studaats and 
assist thea in the selection tnd planning of courses is focused upon. 
Case aituations representing typical problea areas are presented. 

Ethical Guidelines 

The ethical principles guiding Student Counseling Center operation are 
explained with particular ea^hasis on the iaplicaci'ma of these for 
Student Advisors in their paraprofessional roles. Particular stress 
is placed upon confidentiality of cooaunicationa in helping rolaa with 
students. 
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ntM It Jla CUttaon. X m a tMoCy-fottr yMt eld vectcao iad a Junior 
at Xlliaois Stat* 1liit<««nlty. ' ' 

1^ part of this ptotn* on « 1ha Dav«lopa>nt of tha Wdar wradbata >atapto« 
gaaalcoal; Salactton. Tralntna aria Sqponrlaton* ' la to fbetM on wf asparlaneaa 
' and taactiona aa an vadartradiiata-paraptofaasioaal balpar*. 

laftea Z bagia to tall jroit about ay Mparlaneaa and raaetlooa, X woald Ilka 
to dafiaa vliat I aaaa by t>* tarn ^raprofasalonal halpax**. to wm, • pacapco- 
faaalooai halpar la a paraoo without tba foival cradaatUls for a '*profasaloaal** 
poaltlott 1« a gl^n aoeUl aganey. Tfava a paraou maj ba eonaidtrad aa a 
paraprofesslonal la ona aatt;^ and aa a prefasalooal In aoothar. 

RtBorfiiea »lth PATH Talaahocia Crlala Citttag - : 

Hjr axporlaaea aa a paraprofaaalonal halpar bagan iipoo ogr ratum to eollaga 

aftar tha tervlea^ At that tlM, Z naa aalactad and tralnad aa a voluntaar with 

PATH Talaphona Crlala Cantar In Hoxaat, Xlllnola. ' 

Salattlott «aa by application and InurvUw with om of tha voluntaara who 

waa alao a gradoata atudant in Oounaallng^Payehology at Zlllhbla SUta. Tha 

Intatvlaw foeuaad on wj raaaona for baeooilng a woluataar and agr aspactatlena for 
' tha rela.- 

lralali« aa a iiolttataar"lnel«dad flva group aaaalooa and flva phona rooa 
. tralnii^ aaaalona ovar a flva waak parlod* Tiralttlag tonalatad of an orlantatloa 
and how to handla drag ealla, auleldal c^lla, aaxual ealla and a final ravlaw. 
i»la playl^ waa tha najor training aathed and tha l OM wnl catlon afcllla warn 
llaltad to paraphraaing and raflactlon of faallnga ratponaaa. 

o ' 12 . ' 
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After initially finding a good deal of peraonal satisfaction in listening 
to and talking jAth callers about their situations » and after showing, interest 
in the centert I was asked to become a trainer/supervisor. As I continued 
working on the phones and in trainings I began to Ration and doubt that 
paraphrasing and 'ref]lect;i9tf were enough .to h^lp callers f|;nd wqrs of dealing 
with their crisis situations. I began to question die focus of training upon 
infocoational facta without an e<iual focus on effective helper attitudes and 
training in decisloniaafcing skills. 

After I was at PATH approximately six months^ I was appointed to a vacant 
on the Board of Directors. Here I began to see the problems and politics of 
operating a commmlty agency. I began to see the lack of internal coanunication 
in the center and the lack of a consistent outgoing trainii^ format with qualified 
trainers which I consider the basis of an effective 1^ helping service. Seeing 
that the necessary changes in trainlngt supervlsi<m and comnunication were being 
undermined by a leadership powerplay^ beCwsen the director and the boards I 
became a bit overly idealistic and frustrated and resigned after approximately 
a year at PATH. 

Experience as a Student Advisor 

Selection for my role as a Student Advlsoir was accomplished through an 
application, an interview and role plays with two paraprofessionalSt a mall 
group discussion, and an interview with a senior staff messbev. 

Training was in four major sections: Initial and outgoing training for the 
general peer counseling role and initial and on-going training for the specific 
program role. 

Initial training for the general peer counseling role, I found to be useful 
and informative. It included information about varioua campus resources and 
cofBt/jnication skills training which included a decision-msking model for helping 
others # X3 



^ pn-going training -for thfi general role wis in ny opinion poor, in that 
it conaiated of .^eeturef abaut the. interna;! working of varioua campus offices. 
1 had hoped for jipre .of a peraonjil/profeaaional growth experience; for dealing 
with tbi. iaaoea.inyolvad in.paji|f profeaaiopal helping and for aore draining in 
handling varioos sttuatioiia. (i.e.., criaia .intervention, groupa). 

During o^.^irat .aeaiaatfr aa a Student Advlaor, I found that the dorm 
reminded sta, qf .the .barracfca, which, turned m off. Moat of the g^a were 
approxiaately fi-ve .years. youBger than ne and we were coning from different 
dlrectiona. I tended to be rather quiet and enjoyed a slower style of living, 
while sMBt of the people in ny dorm lived much faster. 

I didn't relate well to' the people as a whole, and thus found myself /.lacking 
as a helper, which i think' made me even libre cautious and quiet^; •. .1 did help 
initiate and develop a dorm b^n relations ' ccomlttee to deal with the black/white 
problems and worked with' a few pebl^le on aa Irregular basis. 

It was also during this %rst sosester that I took Dr. Clack's undergraduate 
course "Goimminlcatlon Skills in piping Relatlonshlpa". While the course 
emphaalsed listening to otheira and helping them to come to their own anawera, I 
found ayaelf pushing courses in Academic Adviseotint. A good number of the students 
who came through AcadBsdc Advisctment were unsure of their academic and career goal a. 
.Using the. coanui4catl<m.iafcilla I wais learning, I tried to help, thm explore their 
intereata and abilities to a. limited degree. Z felt a greater dealre to help the 
students Z saw to find soaie meaq^ in being in school than in telling them what 
courses .they should tak^. I. of ten. took "too much time" with atudents while the 
administrative, idea waa to „"get them in and get them out", an attitude I had 
gotten , fed up , with in , the sery^ci^. ....... 

After a rather vuaaty xonfrontat.ion with ny superyiaor in Acadefalc .Adviaement, 
Z was reaaalgnad to .the general: oi^reach program, the aecond aemeater. In which I 
baeaoai* akilta traipjir/auparviaof; With Dr. aack in hla eomaunieation akilla course. 



It vas duritig this second semester that t began developing a training manual 
for lay helpers* Having been through PATH training and Student Advisor training, 
I found them both lacking a practical » easily dlges table rap guide/trainiog 
supplement that lay helpers could refer to* The manual Was to show helpers how 
to handle various situations (crisis intervention, small group leadership, 
referral, and Interviews) and to serve as a supplement to the training program, 
especially skills training* 

Current Position 

Currently, I am the Coordinator of the Veterans Assistance Service of the 
Illinois State Veterans Association* With a staff of six student veterans, we 
offer peer counseling/referral services to local vets* 

In addition, I am a trainee/supervisor with two sections of the undergraduate 
course ^^Conimmlcation Skills and Helping Relationships"* I act as a group discus-* 
sion leader in the basic concepts of helping and in- one section also assist in 
presenting skills. 

Conclusion/Reco n mendations for Paraprofessional Trainini^/Supervtsion 

Both from my experience of being supervised and trained as a paraprofessional 
helper and from the perspective of training and supervising others, I have reached 
the following tenative conclusions about the goals and directions of paraprofessional 
training and supervision. ^ 

The goals as I see them are: 
1* STo help the paraprofessional define his role, to find his limitations and 

assets in that role, to define his ethical standards and goals for that role. 
2. To assist the paraprofessional in his personal growth. 
3* To provide the paraprofessional with information of resources, training in 

skills and abilities to help people make appropriate decisions. - 
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4. To train paraprofessionalt in skills to assess and monf tor the coomtnity 
helping system. 

5. To seek to nutually define the professional paraprofessional relationship. 

6. To teach the basie concepts of Individual helping and group process. 

Trained supervisors could belK)re effective in their roles if they: 

1. View the paraprofesaionals as able, as conqpetent and as an effective team 
meiDber. 

2. Have knowledge of quality control niethods. 

3. Have special training (perhaps a course in their professional training) to 
train/supervise paraprofesaionals. 

4. Are willing to relate to the paraprofef. slonal as they want the paraprofessional 
to relate to others. 

5. Are willing to allow the paraprofessionals a significant and influential voice 
in the policy formation and direction of the program. 



ERLC 



16 



